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CHAPTER I 
INTRODUCTION 
After Public Law 94-142 was established (United States 
Department of Education, 1984, and the Education of All 
Handicapped Children Act in 1975), an increasing number of 
students with special needs have been incorporated into the 
regular education system. Special education students have been 
integrated with regular students in the regular classroom. 
Educational programs have become the responsibility of regular 
and special education teachers. As a result of this 
integration, teachers are finding more challenges related to 
the education of their students. Collaborative consultation 
is one way to help educators plan, implement, and evaluate 
programs to meet the unique needs of each student. 
The use of collaborative consultation by schools is 
increasing every year because of the high percentage of 
students who are being referred for services and the 
increasing cost of these services. The Council for 
Exceptional Children (CEC) is an international professional 
organization for people in the special education field. This 
organization serves as an information clearinghouse in all 
areas of the field. They also help define terminology used in 
legislation at state and national levels. In recent studies 
CEC (1989) has shown the need for collaboration between 
regular education teachers and special education teachers, the 
need for coordination between programs and services, and the 
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need for improving the relationships between teachers. The 
literature has discussed collaboration and consultation. 
Teachers’ perceptions towards collaborative consultation has 
also been investigated, however, the studies were done prior 
to widespread use. This studies will be discussed throughout 
this chapter. Studies have not been conducted to identify if 
changes in perceptions have taken place within the last three 
to five years. 
Special education in some form can be found in other 
countries. CEC has a special interest group specifically 
dealing with these programs. While these programs may differ 
in the way students are served, their goal remains the same: 
that is to help students become successful in their 
environment. 
Purpose of the Study 
The purpose of this thesis was to explore differences in 
perceptions between special education teachers in Caracas, 
Venezuela and in Iowa, The U.S.A., concerning their: a) 
Expectations of collaborative consultation; b) Perceptions on 
the selected qualities of a collaborative teacher; c) 
Knowledge about the process of collaborative consultation; 
and, d) Definition of collaborative teacher. 
Problem Statement 
This study addresses American and Venezuelan teachers' 
perceptions about collaborative consultation. These 
perceptions influence the effectiveness of this type of 
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collaboration and the problem solving process used (Hinders, 
1990). There is ample knowledge about the use of consultation 
by special education teachers in the United States, however 
there has not been extensive research done concerning 
teachers' perceptions of collaborative consultation. Even 
fewer research studies have been done in Venezuela concerning 
the use of consultation. Very little is known about 
Venezuelan teachers' perceptions of consultation in general, 
what collaborative consultation means, and how special 
education teachers can use it. 
Research Questions 
The research questions for this study are: 
1. Are there differences between special education 
teachers' expectations of collaborative consultation in 
Distrito Federal/Caracas, Venezuela and in Iowa, the U.S.A.? 
2. Are there differences between special education 
teachers' perceptions in Distrito Federal/ Caracas, Venezuela 
and in Iowa, the U.S.A. on the selected qualities of a 
collaborative teacher? 
3. Are there differences between what special educators 
in Distrito Federal/Caracas, Venezuela and in Iowa, the U.S.A. 
know about the process of collaborative consultation? 
4. Are there differences between how special educators 
in Distrito Federal/Caracas, Venezuela and in Iowa, the 
U.S.A. define collaborative teacher? 
The research questions are discussed with more details in 
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Chapter III. 
Variables 
Quasi-independent variable 
Geographic Location: Caracas, Venezuela. 
Iowa, The United States of 
America. 
Dependent variables 
Expectations of collaborative consultation 
Qualities of collaborative teacher, and 
Process of collaborative consultation 
Definition of collaborative teacher 
Definition of Terms 
Collaborative consultation 
Collaborative consultation is "an interactive process 
which enables people with diverse expertise to generate 
m 
creative solutions to mutually defined problems". (Idol, 
Paolucci-Whitcome, & Nevin, 1987, p. 1). These authors stated 
the major outcome of collaborative consultation is to provide 
effective educational programs for students with special needs 
to accomplish maximum interaction with their peers in the 
regular classroom. 
For the purpose of this study, the operational definition 
of collaborative consultation was teachers helping other 
teachers and working cooperatively with other teachers to 
enhance the learning process for all students. 
For the purpose of this study, the operational definition 
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of collaborative teacher was a teacher that works 
cooperatively with other teachers to form a partnership in 
which each teacher shares expertise in order to provide a 
maximum learning environment, and enhance the learning process 
and experience of all students. 
Limitations of the Study 
The extent to which results from this study may be 
generalized to a larger geographic area was limited by the 
return rate of 50% of the selected special education teachers 
in Iowa, The U.S.A. (N=200), and of selected special education 
teachers in Caracas/Distrito Federal, Venezuela (N=200); The 
study also was limited to one state in the United States of 
America (Iowa) and one in Venezuela (Distrito 
Federal/Caracas). 
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CHAPTER II 
LITERATURE REVIEW 
The use of collaborative consultation is increasing 
every year by schools because of the high percentage of 
students who are being referred for services and the 
increasing cost of these services. Collaborative consultation 
is offered as an alternative to solve problems in the 
classroom/school (Medway, 1979). 
Definition 
There is an extensive number of definitions for 
collaborative consultation being used today by professionals. 
This variety is due to different philosophical points of view 
and perceived roles of the professionals involved in 
collaborative consultation. 
In 1990, West and Idol stated that consultation has 
different orientations: medical, organizational, and mental 
health. The medical perspective is based on the diagnosis of 
a problem and then the "curing" of that problem. The 
organizational perspective is based on changing a system, 
while the mental health perspective is based on the 
relationship between a consultant and client. 
Voelker, Chase, and Ivonne (1991) discussed other 
researchers' definitions of consultation. Tharp described 
consultation as triadic, whether the consultant brings changes 
for a person through a consultee or mediator. Brown, Wyne, 
Blackburn, and Powel (cited in Voelker et al., 1991) stated 
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that consultation is "a process involving the feeling of trust 
and communication and joint approaches to problem and 
strategies identification, shared responsibilities in the 
implementation and evaluation of the program" (p.l). Medway's 
(1979) definition also included a collaborative problem¬ 
solving strategy based on the interaction and relationship 
between professionals. 
Special education teachers have also used the term 
"collaborative approach". Idol (1986) defined consultation as 
a "process for providing special education services to 
students with special needs in which special education 
teachers, and other school personnel collaborate to plan, 
implement, and evaluate appropriate instruction in the regular 
classroom for the purpose of preventing students' academic 
failure or behavior problems" (p.2). She further stated 
channels of communication must be kept open between teachers 
if special students are to be successful in the classroom. 
With such a broad spectrum of definitions for 
consultation, there was a problem of properly defining 
collaborative consultation. For the purpose of this study 
collaborative consultation will be defined as an "interactive 
process that enables people with diverse expertise to generate 
creative solutions to mutually defined problems. The outcome 
enhances, alters, and produces solutions that are different 
from those that the individual team members would produce 
independently" (Idol, Paolucci-Whitcomb, & Nevin, 1987; p.l). 
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Collaborative Consultation 
Need for Collaborative Consultation 
The failure to collaborate on solutions to problems has 
intensified teachers' difficulties in providing a free 
appropriate education through public schools. School failure 
may be related to the fact school personnel have not been 
appropriately trained to serve all students. There is ample 
evidence collaboration is needed in some way (Mercer & Mercer, 
1993). 
Teachers need to collaborate effectively with each other 
in order to help students be successful in school and society. 
The concern over the increasing number of students with 
academic and behavior problems in schools has caused special 
and regular education teachers to join efforts to create 
innovative and efficient strategies and interventions (Mercer 
& Mercer, 1993). 
Recent studies by CEC suggest special education teachers 
lack training and knowledge in consulting with another teacher 
and are not very effective in finding solutions to a problem. 
It is essential and imperative that teachers, especially 
special education teachers, work collaboratively in order to 
implement and facilitate intervention strategies in an attempt 
to increase effectiveness at school. The Council for 
Educational Children (1989), in a recent study, states there 
is a need for collaboration between regular teachers and 
special teachers, for coordination among programs and 
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services, and for improvement in the relationship between 
teachers. 
Gutkin and Ajchenbaum (1984) investigated teachers' 
attitudes toward the use of consultation. They stated the 
preferences of using more consultation than referral services 
vary depending on the control the consultant and the consultee 
have toward the process. The results indicated the more 
control the teachers felt they had in the solution of a 
problem, the more they preferred to use consultation rather 
than referral services. Some authors have stated consultation 
provides teachers with more opportunities to be actively 
involved in assessing students (Gutkin & Curtis, 1982). 
Qualities of a Collaborative Teacher 
Studies done in the field have identified needed 
qualities and attitudes of a consultant related to 
consultation services (Alpert, Ludwig, & Weiner, 1979; Ford & 
Migles, 1979). Although these investigations have been very 
useful, they have inconsistent results (Zins & Curtis, 1981). 
Collaborative consultation does not occur spontaneously, and 
collaborative teachers should be prepared to handle resistance 
to the collaborative consultation process. The collaborative 
teacher should be willing to learn how to collaborate. 
According to Meyers (1980), the collaborative teacher should 
be willing to work collaboratively to share responsibilities 
in solving problems and to see the teacher as a resource and 
expert in dealing with student's problems. The collaborative 
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teacher should acknowledge the teacher's contribution to the 
process of collaborative consultation. It is also necessary 
to give the teacher the freedom to accept or reject the 
suggestions made by the consultant. The collaborative teacher 
therefore needs to feel comfortable in sharing the 
"collaborative teacher" role. 
The major goals of collaborative consultation are to 
prevent behavior and learning problems, ameliorate learning 
and behavior problems, and coordinate instructional programs 
(Mercer & Mercer, 1993). Teachers work together to achieve 
these goals and to increase their skills and knowledge. 
Collaborative teachers or consultants need to know how to work 
together. 
Each individual involved in the collaborative 
consultation process has his/her role (Bergan, 1977). The 
collaborative teacher's role is to guide the problem-solving 
process. Both teachers exchange information that allows them 
to successfully solve the problem. Responsibilities are 
assigned as the process progresses and ongoing evaluation is 
done. 
When the special educator consults with another teacher 
regarding a student, what the special education teacher knows 
is no more important than how that special education teacher 
presents him/herself and the task he/she is charged to do 
(Carpenter, 1980). Effective communication among teachers can 
only occur where mutual trust and empathy also exist (Deboer, 
11 
1986). Thus, if special educators are to consult with another 
teacher or another professional, they must possess a variety 
of communication skills (Peryon,1982). 
If special educators are to consult effectively, adequate 
time must be allotted during the school day. Previously, some 
investigators (Evans, 1980; Sargent, 1981) suggested there is 
not ample time allotted during the school year to consult with 
other teachers. 
The collaborative teacher model evolves from a 
collaborative perspective (Huefner, 1988). Teachers in 
general work together to develop instructional outcomes and 
share the responsibility for doing so. The ultimate goal of 
the collaborative teacher is to have another teacher feel 
comfortable and confident about educating students with 
special needs. To facilitate consultation, the collaborative 
teacher and other teachers must develop interventions jointly 
(Meyers, 1980). 
In summary, the essential qualities of a collaborative 
teacher are: the use of effective communication skills; 
confidence and expertise in the field and knowledge of 
services; knowledge of materials and methods to be used; 
knowledge of assessment and evaluation; knowledge of 
consultation process, and the ability to work cooperatively 
(Mercer & Mercer, 1993; Piersel & Gutkin, 1983). 
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Process of Collaborative Consultation 
Collaborative consultation includes the use of a problem 
solving process. Heron and Harris (1987) stated that in the 
consultation process a relationship between consultant and 
consultee, what this author calls collaborative teacher and 
other teachers, is very important. The process of 
collaborative consultation is essential in which the knowledge 
and expertise is shared, the responsibilities are assigned, 
and a problem to be solved is identified. The resulting 
solution is to be designed, implemented, and evaluated by the 
collaborative consultation team. 
Consultation is a process being used by school 
psychologists to increase knowledge and skills to the students 
(Lennox, Flanagan, & Meyers, 1979; Martin & Meyers, 1980). In 
the school setting, consultation may consist of a psychologist 
as consultant, a teacher as consultee, and student as client. 
The psychologist's role as consultant is to help teachers deal 
more effectively with problems they encounter with students 
(Lane, 1985). Recent studies show consultation is being 
utilized more broadly among teachers (Martin & Meyers, 1980). 
Even though psychologists traditionally have used 
consultation, teachers are beginning to choose more 
consultation instead of referral services as an effective 
technique to solve problems in the classroom (Zins & Curtis, 
1981) . 
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Some authors stated the major outcome of collaborative 
consultation is "to provide comprehensive and effective 
programs for students with special needs within the most 
appropriate context, thereby enabling them to achieve the 
maximum constructive interaction with their non handicapped 
peers" (Idol, Paolucci-Whitcome, & Nevin, 1987, p.l). 
Special education teachers are responsible for helping 
students become as independent as possible so they can become 
successful contributors to society. One of the basic purposes 
of collaborative consultation is to aid in diffusion of new 
information and new perspectives among school personnel to 
help all students be successful (Meyers, Parsons, & Martin, 
1979). At its most basic level, consultation is an 
interpersonal exchange. Collaborative consultation helps 
teachers maximize the effectiveness of the process of 
educating by facilitating the communication of needed 
information among teachers. 
One of the most commonly accepted collaborative 
consultation processes includes (Idol, 1986; West & Cannon, 
1988) : 
Stage 1: Goal/entry: Goals, objectives, 
responsibilities, and expectations of the consulting 
teachers are stated. 
Stage 2: Problem identification: The problem is 
mutually defined. 
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Stage 3: Intervention recommendations: Interventions 
for each aspect of the problem are clearly defined, 
criteria to determine if the problem has been solved 
are developed, and roles of each member are 
specified and clarified. 
Stage 4: Implementation: Implementation is provided 
according to established objectives. Shared 
responsibilities are specified. 
Stage 5: Evaluation: The success is assessed. 
Stage 6: Redesign: The intervention is continued or 
modified on the basis of the evaluation of 
strategies. 
Kurpius (1978) adopted nine steps of consultation 
process. These steps need to be present in the collaborative 
consultation process: 
1. Preentry: Clarify the orientation toward the 
consultation process and specify goals. 
2. Entry: Establish rapport, conditions, and 
responsibilities. 
3. Gathering information: Clarify type, range, 
duration, and frequency of the problem. 
4. Defining the problem: Define problem in 
measurable and observable terms. 
5. Determining solutions: decide the most 
appropriate intervention to use. 
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6. Stating objectives: Describe conditions, 
criteria, and evaluation process. 
7. Implementing plan: Implement the plan as 
intended. 
8. Evaluating the plan: Determine what has happened 
in the process. 
9. Terminating consultation: Determine if the 
objective was met. 
Special Education in Venezuela 
Every individual in Venezuela has the right to 
participate in the regular educational system. This right is 
stated in the constitution and laws of the country. However, 
special needs students have not been integrated into this 
system because of political factors which prevent students 
from being active individuals in society. This will be 
explained in chapter V. 
During the 19th century, special education and psychology 
were introduced in the country (Burroughs, 1974). In 1924, 
the Declaration of Ginebra started a movement which was "pro 
child". The principles and ideas of this declaration were 
discussed in several conferences. Since then, children with 
problems have the right to get an education and help so they 
can be integrated into society. In 1967 the Ministry of 
Education included special education services for the first 
time, even though "special education" had been introduced in 
1960 (Alvaray, 1972). 
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Today schools for individuals with special needs have 
been established. A parallel system between regular and 
special education still exists (Gomez, 1985). Special schools 
have been designed for each special need or category. Only 
learning disabled students have begun to be integrated into 
regular schools and classrooms. Learning disabled students go 
to the regular classroom for periods of time and receive 
special education in resource rooms most of the time during 
the school day. 
Students with mental disabilities, behavioral disorders, 
visual impairments, and hearing impairments are not integrated 
into the regular classroom. These students are served in 
separate schools. 
Even though the law recognizes the need for education, 
the principle of obligation for education and universality of 
education is not applied. There have been some efforts to 
develop a special education which integrates these students 
into the regular system. However, it is not possible if 
regular and special education teachers have not been trained 
to work with each other. Efforts to have an integrated 
education for the students has not been successful. 
Statistics show the need to develop strategies that are 
successful with students. They also show teachers need to help 
each other understand the learning process of these students. 
Teachers find they cannot work alone to be effective. They 
realize the need for collaboration through experience. 
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A study done in Venezuela in 1985 gathered relevant 
information concerning the country's regular and special 
education problems. Wallis Gomez (1985) stated the main 
problem in the system is general academic failure by special 
education students. At that time, educational authorities 
decided to introduce steps toward the integration of special 
education students in regular classrooms and the development 
of teaching strategies to improve the effectiveness in both 
special and regular classrooms (Gomez, 1985). 
Studies done in Venezuela have shown the methodologies 
used in classrooms are not connected to real situations the 
student has to face in real life society (Gomez, 1985) . 
Educational practice is determined by political issues instead 
of what is good for students. If special education is 
successful and students no longer need services, the school 
district loses money and may have to close the school. 
Therefore, teachers are not encouraged to "cure" students. 
After these studies took place, training was given to 
teachers and school personnel to increase their knowledge 
about the teaching process. It is important to emphasize 
collaborative consultation has been seen as one of the 
solutions to improve the effectiveness in schools and it has 
been seen as a process to solve problems. However, very 
little training has been given to teachers. Special education 
teachers do not use the process to help teachers deal with 
problems. Referral is still used in schools as one of the 
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first steps to solve problems. Very little information can be 
found in the literature concerning a problem solving process. 
Consultation is used by psychologists as the process between 
consultant, consultee, and client and is not collaborative 
consultation per se. 
Usually, teachers know little about how to use 
collaborative consultation.' Generally, teachers are not 
totally open to the idea of receiving all this new knowledge 
because they may be afraid of another professional making 
suggestions about how to solve problems. Teachers may not be 
aware working together may be a more effective way to teach. 
The concept of team teaching and/or team work has already been 
introduced in the educational system in Venezuela. This will 
be disscussed in chapter V. 
The resources are available to introduce this knowledge 
and the need for using collaborative consultation is 
increasingly noted by teachers. Teachers are beginning to 
realize collaborative consultation is a complete process which 
can help teachers solve problems in classrooms (Arzola, 1993). 
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CHAPTER III 
METHODOLOGY 
This chapter provides information considered in the 
selection of the population and sample; the design and use of 
the data collection instrument; the procedures used for 
validating the instrument; and the statistical procedures used 
in the analyses of the data. 
This study was descriptive in nature and used a 41-item 
questionnaire, designed to incorporate information collected 
from an extensive review of the current literature, to gather 
the data. The instrument was used to measure the expectations 
of collaborative consultation, the perceptions on the selected 
qualities a collaborative teacher should have, the knowledge 
regarding the consultation process, and the definition of 
collaborative consultation. 
Research Methodology 
The survey research design was selected for collecting 
the data in this study. The selection of survey methodology 
was based upon the need to collect information on perceptions 
and to effectively contact a large population. In addition, 
the needed information was not available from any other source 
and had to be acquired directly from the respondents. 
Survey research has distinct advantages for the 
researcher and is often used by educators to describe and 
explore relationships or perceptions, and to collect 
standardized information in a sample drawn from a determined 
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population at a single point time (Borg & Gall, 1983). This 
type of design allows also cross sectional applications and is 
an efficient means of data collection . However, survey 
research design does not identify cause and effect. The use 
of the survey method to explore and measure perceptions was 
deemed appropriate for this study. 
Instrument 
The instrument employed in this study was designed to 
gather demographic data concerning the subjects. The 
instrument also required subjects to rate the importance of 
expectations of collaborative consultation, to rate the 
importance of selected qualities a collaborative teacher 
should possess, and lastly to rate needed steps of the 
collaborative consultation process. The instrument also asked 
the subjects to define "collaborative teacher" in their own 
words. 
The literature was used to identify expectations of 
collaborative consultation and the needed qualities of the 
process. This study used some pre-existing questionnaire 
questions which were adapted or taken from some authors in the 
field of education. Some of the item from these authors were 
used in sections two and three of the instrument (Gutkin, 
1986; Hinders, 1990). 
This study utilized a questionnaire developed by the 
researcher (See Appendix A). The questionnaire consisted of 
four sections. The first section requested demographic 
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information from the respondent and it asked the respondent to 
give a the definition of collaborative teacher. The second 
section dealt with the respondent's expectations of 
collaborative consultation. Section three dealt with the 
needed qualities of a collaborative teacher, while the final 
section looked at the actual collaborative consultation 
process. 
Once the questionnaire was completed, it was translated 
into Spanish (See Appendix B). It was then given to 3 
Venezuelan graduate students who reviewed the instrument to 
determine the clarity of the questions. 
Design of the Instrument 
Section I. 
Items 1 to 16 were designed to collect appropriate 
demographic information from each respondent. The information 
» 
included gender, age, educational background, teaching 
experience, and current position. Other items referred to 
their current use of collaborative consultation. Item 17 
asked the respondent to define a collaborative teacher. 
Section II. 
Items 18 to 26 were used to determine expectations for 
collaborative consultation. The Likert scale was: 5- 
essential, 3-important, 1-not important. The items comprising 
this section were taken and/or adapted from Hinders (1990), 
Gutkin (1986), and the literature reviewed. 
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Section III. 
Items 27 to 34 were used to determine qualities a 
collaborative teacher should possess in using collaborative 
consultation with others. Again a Likert scale was used. It 
was: 5-essential, 3-important, 1-not important. The items for 
this section were taken and/or adapted from Hinders (1990) 
Gutkin (1986), and the literature reviewed. 
Section IV. 
Items 35 to 41 were used to determine knowledge about the 
collaborative consultation process. The Likert scale was: 5- 
essential, 3-important, 1-not important. The literature was 
used to identify the components of the collaborative 
consultation process. 
The questionnaire was reviewed by graduate students at 
Iowa State University to determine the clarity of the 
questions. Specific comments were noted and appropriate 
revisions were made in order to increase content validity 
(Borg & Gall, 1983) . 
A pretest or pilot study was conducted during Summer 
1993. A sample of 4 teachers in the area of special education, 
doing graduate work at Iowa State University, served as 
subjects for the pilot study. One of the concerns expressed by 
the subjects was the length of the survey. The questionnaire 
survey was shortened to 41-items. The instructions in 
sections II and IV were rewritten to eliminate different 
interpretations of what the investigator wanted to gather. 
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Other minor revisions were made in the wording of specific 
items in sections III and IV. Committee members also gave 
suggestions concerning the length and specific items as a 
result of all comments, revisions were made. 
Reliability 
A coefficient alpha, to assess the reliability of the 
survey, was computed for each questionnaire, according the 
Cronbach's formula. The resulting coefficients were .85 for 
Venezuela and .90 for the United States of America. These 
reliability coefficients indicated the questionnaire was 
reasonably consistent, considering the diversity in the 
majority of the sample population. 
Population and Sample 
The population for this study consisted of elementary 
special education teachers in Caracas, Venezuela, and in Iowa, 
the United States of America. Two hundred elementary special 
education teachers in Caracas and two hundred elementary 
special education teachers in Iowa were randomly selected to 
participate. Teachers who participated in Iowa were chosen 
through the Department of Education in Des Moines. Teachers 
who participated in Venezuela were selected by the Department 
of Education in Venezuela. A total of 400 teachers were 
invited to participate in the investigation. 
Survey Procedure 
Permission was granted by the Iowa State University Human 
Subjects Review Committee to conduct the study. A 
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questionnaire and a one-page cover letter were mailed to the 
selected participants in Fall, 1993. A stamped self-addressed 
envelope was included in the mailing. Each questionnaire was 
coded for the purpose of identifying individuals so follow up 
could be done on those who did not return the instrument. 
The cover letter stated the purpose of the study and 
defined the collaborative consultation process as the major 
issue within the study (see Appendixes C and D). Cooperation, 
confidentiality, and promptness in returning the survey also 
were addressed. As a token of appreciation .and a motivational 
factor, a bookmark made by children was enclosed. 
A second cover letter was sent to encourage participation 
in the study if a response was not received by the specified 
date (see Appendixes E and F). Appreciation for the effort in 
completing the survey was also conveyed. Questionnaires were 
sent to Caracas, Venezuela and were personally distributed and 
collected in each school. 
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CHAPTER IV 
RESULTS 
The purpose of this study was to explore Venezuelan and 
American elementary special education teachers' perception 
concerning their: a) Expectations of collaborative 
consultation; b) Perceptions on the selected qualities of a 
collaborative teacher; c) Knowledge about the process of 
collaborative consultation; and, d) Definition of 
collaborative teacher. 
Analysis of Data 
The data were collected and stored in a file using the 
central computer facilities of Iowa State University. The 
statistical procedures and tests planed for this study, using 
Statistical Package for Social Science (SPSS-X), included: 
descriptive statistics, reliability, and Chi-square. 
Research questions 1, 2 and 3 were tested using a chi- 
square technique for each item in sections 2, 3 and 4 to 
analize differences. The .05 probability level was adopted as 
a reasonable criterion for rejecting the null hypotheses. 
Descriptive Statistics 
Frequency counts, percentages, means, and standard 
deviations were computed for both samples. The frequency and 
standard deviations provide general information on teachers, 
their expectations, perceptions on the selected qualities of a 
collaborative teacher, and perceptions on the collaborative 
consultation process respectively. 
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Chi-square Analysis 
Chi-square tests were used to look for differences in 
proportions between Venezuela and the USA samples for each 
item. 
The research questions were: 
1. Are there differences between special education teachers' 
expectations of collaborative consultation in Distrito 
Federal/Caracas, Venezuela, and in Iowa, the USA?. 
2. Are there differences between special education teachers' 
perceptions in Distrito Federal/Caracas, Venezuela , and 
in Iowa, the USA on the selected qualities of a 
collaborative teacher?. 
3. Are there differences between what special education 
teachers in Distrito Federal/Caracas, Venezuela, and in 
Iowa, the USA know about the process of collaborative 
consultation?. 
4. Are there differences between how special educators in 
Distrito Federal/Caracas, Venezuela, and in Iowa, the USA 
define collaborative teacher?. 
Descriptive Statistics 
Return Rate 
Table 1 contains information on the return rate for the 
study. Due to incomplete data or inappropriate professional 
27 
roles during the current year, nine of the questionnaires 
returned were rejected. The number of usable data instruments 
coded and entered for analysis of data was 102 or 51 percent 
from Caracas, Venezuela, and 90 or 45 percent from Iowa, the 
USA. 
Table 1. 
Return Rate Information. 
Group Sent Returned Usable Percent 
Venezuela 200 104 102 51% 
The USA 200 97 90 45% 
Characteristics of Subjects 
These data come from the first section of the survey. It 
is important the background of the groups be presented to the 
reader. Since the same items were given to each group, the 
data from this section are summarized with respect to each 
group. A summary of the most pertinent data is given (see 
Table 2). 
All special education teachers in Iowa and in Caracas 
were teaching at the elementary level. The majority of 
special education teachers in Iowa were between 31-40 years 
of age (41%), while the majority in the sample taken in 
Caracas were between 20-30 years of age (58%) . 
Fifty six percent (56%) of American special education 
teachers had acquired the degree of BA/BS, while 43% held a 
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MS/MA and the majority (73%)of the Venezuelan special 
education teachers indicated the "other" category. They 
specified they had acquired the technician degree which is 
obtained before the BA/BS. The technician degree is explained 
in chapter V. Only 3.92% indicated they held the MS/MA 
degree. 
A high percentage of the American special education 
teachers had between 10 and 14 years of teaching experience 
(25%). It should be noted similar percentages were found in 
the 0-4 years range and 5-9 years range. The vast majority of 
the Venezuelan special education teachers had between 0 and 4 
years (64%). 
Forty-four Venezuelan teachers reported they had between 
6 and 10 students in their classroom (43%), however, 14(%) 
reported they had 31-35 students in their room. Thirty-one 
(34%) American teachers reported 6 to 10 students in their 
classrooms and 27 (30%) reported 11-15. No American teacher 
reported 31-2*5 students. 
Forty-two percent of the Venezuelan teachers were 
certified in mental disabilities (MD) and nearly 30% were 
certified in learning disabilities (LD). Forty-two percent of 
the sample from America indicated "other". They specified 
multicategorical disorders (more than one special need) or 
early childhood as their areas of certification. Twenty-one 
percent were certified in LD and an additional twenty percent 
had behavior disorders (BD) certification. 
33 
Forty-seven percent of the American sample were teaching 
in a resource room and 36% in a self contained classroom. 
Fifty-eight percent of the Venezuelan sample were teaching in 
a self-contained classroom while 33% were teaching in a 
resource room. 
Twenty-eight percent of the teachers from Venezuela 
reported they did not collaborate with other teachers at all, 
while an additional 49% reported they collaborated with other 
teachers between 1 to 3 hours a week. Only 6% of the 
Venezuelan teachers reported they collaborated with other 
teachers 10 or more hours a week. Twenty two percent of 
American teachers reported they collaborated with other 
teachers for 2 hours, 20% teachers for 1 hour, and fifteen 
percent for three hours. Again very few (8) indicated they 
collaborated 10 or more hours per week. 
Ninety eight percent of the teachers from Venezuela 
reported they collaborated with other teachers about 0-9 
students per week, and 2% collaborated about 10-19 students 
per week. Fifty two percent of the teachers from Iowa 
collaborated with others about 0-9 students per week, 21% of 
the teachers collaborated about 10-19 students per week, and 
14% collaborated about 20-29 students per week. 
Eighty-eight percent of the Venezuelan teachers reported 
they had spent 0-9 collaborating last month, while 52% percent 
of the American teachers reported the same. 
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Expectations for Collaborative Consultation - Section II 
In Section II of the survey, 9 items were presented to 
explore special education teachers' expectations for 
collaborative consultation using the Likert scale of 5- 
essential, 3-important, 1-not important (see Appendix A and 
B) . 
Teachers' perceptions concerning their expectations by 
group, for collaborative consultation were tabulated and are 
presented in Table 3. The two groups often agreed on the item 
so only those with differences will be discussed. 
Fifty-eight percent of the teachers from Venezuela 
considered helping teacher be more effective in the management 
of their classroom essential while 43% percent of the teachers 
from America also considered it essential (item 19). 
Fifty-six percent of the Venezuelan teachers considered 
helping teachers gain knowledge of collaborative skills as 
essential while only 32% of the teachers from America 
considered it essential (item 22). An additional 38% of the 
American teachers considered it very important. 
On item 24, which asked about helping teachers upgrade 
her/his professional skills, Venezuelan teachers' responded 
this expectation was essential (46.08%). The majority of the 
American teachers' considered it important (40%). 
On item 26, generating an intervention which is easy to 
implement and maintain, 51% of the American teachers 
considered it essential while 40% of Venezuelan teachers 
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considered it important. 
Needed Qualities of a Collaborative Teacher - Section III 
In Section III of the survey, 8 items were presented to 
explore needed qualities of a collaborative teacher using the 
Likert scale of 5-essential, 3-important, 1-not important (see 
Appendix A and B). 
The needed qualities of a collaborative teacher data 
which describe the subjects were tabulated and are presented 
in Table 4. 
On item 27, American teachers considered listening openly 
to areas of concern and not being judgmental to be essential 
(71%). A high percentage of Venezuelan teachers considered 
this item very important (23.5%) and essential (55.9%). 
American teachers considered cooperatively evaluating 
interventions to determine effectiveness essential (53%), 
* 
while Venezuelan teachers considered it very important (36%) 
and essential (36%). 
On item 31 American teachers considered a feeling of 
mutual trust to be essential (70%) . Half of the Venezuelan 
teachers considered this quality essential, while 18% of the 
Venezuelan teachers considered mutual trust important. 
American teachers considered demonstrated confidence in 
expertise as very important (40%) Venezuelan teachers 
considered this quality essential (64%). 
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Collaborative Consultation Process - Section IV 
In Section IV of the survey, 7 items were presented to 
explore knowledge of collaborative consultation process using 
the Likert scale of 5-always, 3-occasionally, 1-never (see 
Appendix A and B). In this section items which appeared 
different are described. The data were tabulated and are 
presented in Table 5. 
On item 36, American teachers considered informal 
assessment as an essential (35%) or very important (35%) part 
of the collaborative consultation process. Venezuelan 
teachers considered it important (62%). 
American teachers considered formal assessment as an 
important (52%) part of the collaborative consultation 
process, while Venezuelan teachers considered it very 
important (31%) or essential (52%). 
American teachers felt mutually agreed upon 
responsibilities were essential (73%) . Some Venezuelan 
teachers felt this item was' essential (37%), however an almost 
equal number considered it important (36%). 
The vast majority of American teachers felt a follow up 
meeting essential (71%), while Venezuelan teachers considered 
it important (20%), very important (27%), or essential (45%). 
Chi-square Analysis 
A chi-square analysis was performed to look for 
significant differences among proportions of subjects. This 
test was used for each item in sections II, III, and IV. 
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Results of the chi-square for each item in each section are 
shown in Tables 6, 7, and 8. 
According to Table 6, there are several signiflicant 
differences in what special education teachers expect of 
collaborative consultation. The differences were found in 
item 20 which dealt with helping teachers to develop 
professional skills (v=9.81, p=.043), item 21 which dealt with 
letting teachers be involved in the development of programs 
for students who are experiencing difficulties (v=11.85, 
p=.018), item 22 which dealt with helping teachers gain 
knowledge of collaborative skills (v=14.86), p=.005), item 24 
which dealt with helping teachers upgrade professional skills 
(v= 22.47, p=.000), and item 26 which dealt with generating 
interventions which are easy to implement and maintain 
(v=23.12, p=.000) 
According to Table 7, there are several significant 
differences in how special education teachers perceived each 
quality. The differences were found in item 27 which dealt 
with listening openly to areas of concern and not being 
judgmental (v=8.55, p=.035), item 28 which dealt with 
clarifying questions (v=9.50, p=.049), item 31 which dealt 
with establishing a feeling of mutual trust (v=11.50), 
p=.009), and item 34 which dealt with demonstrating confidence 
in expertise (v= 21.89, p=.000). 
There are several significant differences in what special 
education teachers know about the process of collaborative 
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consultation (see Table 8). The differences were found in 
item 35 which dealt with specifying problems initially 
(v=10.20, p=.037), item 36 which dealt with the use of 
informal assessment (v=62.070, p=.000), item 37 which dealt 
with formal assessment (v=21.21), p=.000), item 38 which dealt 
with strategies being tried, and the results being identified 
(v= 11.28, p=.010), item 40 which dealt with mutually agree 
upon responsibilities (v=37.67, p=.000), and item 41 which 
dealt with a scheduled follow up meeting (v= 19.49, p=.000). 
Table 6. 
Chi-square of Section II: Expectations of Collaborative 
Consultation 
ITEM V df P 
18 Support 2.170 4 .704 
19 Effec. 
management 
9.459 4 .050 
20 Develop 
Prof. sks. 
9.816 4 .04 3* 
21 Teac. 
involved 
11.853 4 .018* 
22 gain 
knowledge 
14.860 4 .005* 
23 Apply 
skills 
4.060 4 .397 
24 upgrade 
prof. sks. 
22.472 4 .000* 
25 unders. 
needs. 
4.126 4 .389 
26 gener. 
intervent. 
23.128 4 .000* 
*p< .05 
Table 7. 
Chi-square of Section III: 
Teachers 
Need Qualities of a Collaborative 
ITEM V df P 
27 Listen 8.552 3 .035* 
28 Clarify 9.509 4 .049* 
29 Acknowl. 4.418 • 4 .352 
30 Evaluate 6.408 4 .170 
31 Trust 11.507 3 .009* 
32 Demonstra. 
materials 
5.455 4 .243 
33 Identify 
possibilities 
5.883 4 .208 
34 Confident. . 21.890 4 .000* 
*p< .05 
Table 8. 
Chi-square of Section IV: Process of Collaborative 
Consultation 
ITEM V df P 
35 Specify 
problem 
10.207 4 .037* 
36 Informal 
assessment 
62.070 4 .000* 
37 Formal 
assessment 
21.218 4 .000* 
38 Discuss p. 11.287 3 .010* 
39 Develop 
alternatives 
7.769 4 .100 
40 Agree on 
responsib. 
37.678 4 .000* 
41 Follow up 19.498 4 .000* 
*p< .05 
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According to these results, there are differences between 
Venezuelan and American teachers' expectations of 
collaborative consultation on certain constructs. There are 
also significant differences in perceptions of specific 
qualities needed by a collaborative teacher. Venezuelan and 
American teachers' perceptions of the collaborative 
consultation process also differ significantly on certain 
constructs. 
Qualitative Analysis of Definition 
The final research question asked how special educators 
in Distrito Federal/Caracas, Venezuela, and in Iowa, the USA 
define collaborative teacher. Analysis of this research 
question was done on a qualitative basis. Different 
definitions were compiled into seven categories (see Table 9). 
The first category specified teachers working together in 
a cooperative manner. Forty nine percent of the American 
teachers defined a cooperative teacher in this way, as did 30% 
of the Venezuelan teachers. The Venezuelan teachers who gave 
this definition were primarily LD teachers working in regular 
schools, while American teachers were working in regular 
classrooms but in all categories. 
Category two identified teams as the major focus of the 
definition. The Venezuelan teachers used this concept more 
than the American. "Team" primarily meant the 
multidisciplinary team where every member had a purpose, 
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however, collaboration was not done. The team member reported 
on his/her responsibility, but offered no suggestions for 
others concerning their responsibility. The psychologist 
appeared to serve as the expert. 
The third category defined collaborative teacher as one 
who listens and is easy to talk to. It appears similar 
numbers from each sample defined collaborative teacher in this 
way. 
Teachers in the fourth category listed a specific teacher 
as the definition . Based on individual experiences some 
teachers identified the kindergarten teacher, the Head Start 
teacher, the 6th grade teacher, or the resource teacher as an 
example of a collaborative teacher. 
Thirteen percent of the Venezuelan teachers did not 
respond. Nine percent of the American teachers also did not 
respond. 
A small number from both samples defined a collaborative 
teacher as one who looks for other resources. This person 
might find materials, strategies, and/or other agencies to 
help the teacher. A small percentage of American teachers 
(3.33%) defined a collaborative teacher as an expert, while 
17% of the Venezuelan teachers used the term "expert" in their 
definition. 
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CHAPTER V 
DISCUSSION 
Introduction 
The objectives for this chapter are to present the 
conclusions which were drawn from the study, to discuss the 
implications of these conclusions, and to recommend avenues 
for future research on the topic. The chapter contains a 
concise summary of the study's purpose, the methodology 
employed, the major findings, and the recommendations for 
further study. 
Purpose 
The purpose of this study was to explore differences in 
perceptions between special education teachers' in Caracas, 
Venezuela and in Iowa, the USA. Specifically, the instrument 
was designed to measure: a) expectations of collaborative 
consultation, b) perceptions on the selected qualities of a 
collaborative teacher, c) knowledge of collaborative 
consultation process, and d) definition of collaborative 
teacher. 
Methodology 
The time and cost limitations required this study be 
restricted to a small population. Elementary special 
education teachers from Caracas, Venezuela and Iowa, the USA 
were then selected as the population for this study. The 
sample population consisted of 200 special education teachers 
from Caracas and 200 special education teachers from the USA. 
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The decision was made to use a mailed questionnaire to collect 
data. 
Major Findings of the Study 
Characteristics of the Subjects - Section I 
This researcher feels the difference between the age of 
the USA and Venezuela respondents might be due to the general 
characteristics of the population of Caracas. Statistics in 
Venezuela show the population of Caracas is made up of young 
people. Older professionals tend to work in the suburbs. 
This difference also might be due to professionals retiring 
from work very young. This author feels it also might be 
possible that teachers retire after 20 to 25 years of working 
and be paid their salary and social security benefits are 
given to them. This difference also is seen in the highest 
degree obtained and in the number of years of teaching 
experience. 
The technician degree is a 3 year program and allows the 
person to teach. Many young people in Venezuela get this 
degree so they are able to work. With this degree teachers 
are taught how to work with students. With the 5-year degree 
(BA/BS) teachers are taught administrative skills and how to 
work cooperatively with others. The United States of America 
requires a 4-year bachelor degree for all teachers. 
The other questions dealing with the amount of time spent 
collaborating with other teachers and the number of students 
dealt with during that collaboration will be discussed in the 
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final section of this chapter. 
Expectations for Collaborative Consultation - Section II 
Analysis of the second section regarding the expectations 
for collaborative consultation showed there is a difference in 
special education teachers in Iowa and Caracas regarding their 
expectations toward collaborative consultation. 
This study found a difference in the area of helping 
teachers develop professional skills. Both samples felt this 
area was important, very important, or essential. The 
difference might be due to the possibility teachers have their 
own responsibilities and there is also a lack of knowledge on 
what skills are needed to be effective in the classroom in 
Venezuela. 
Another difference was found in the area of involvement 
of teachers in the development of programs for students who 
are experiencing difficulties. This difference might be due 
to the type of collaboration seen in Venezuela which is "I do 
my job, you do yours". Each professional does his/her job 
which prevent any involvement in the learning process. In 
America, teachers work together to enhance the students' 
learning process in order to be effective in the classroom. 
This researcher feels the difference in perceptions of 
helping teachers gain knowledge of collaborative skills which 
allows them to help each other and in helping teachers to 
upgrade their professional skills was due to the type of 
consultation used by teachers. Venezuelan teachers use 
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consultation in a multidisciplinary team where no suggestions 
or recommendations are given to other team members and 
psychologists are seen as experts. Differences also appeared 
in the area of helping teachers upgrade professional skills, 
which might be due to the lack of opportunities teachers have 
in Venezuela to improve knowledge in the field. This lack may 
be related to the cost of inservices ,lack of availability to 
recent research, and the few advances in educational issues. 
This study also found a difference in generating 
interventions which are easy to implement and maintain between 
special educators in Venezuela and the USA. This difference 
may be due to the type of consultation used in Venezuela which 
is not a collaborative consultation per se. Collaboration is 
more difficult to implement because teachers have to work 
alone most of the time. The generation of interventions 
become more difficult because of the lack of opportunities 
given to teachers to be actives in the learning process of the 
students and to work with other teachers. 
These findings may be related to the fact special 
education teachers have had different experiences in 
collaborative consultation, in their professional background, 
and in social and economical factors. According to Carpenter 
(1989), collaborative consultation may vary from teacher to 
teacher due to the fact teachers have their own theoretical 
and ideological bases. 
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Needed Qualities of a Collaborative Teacher - Section III 
Analysis of section III revealed differences on the 
needed qualities of a collaborative teacher between special 
education teachers in Iowa and Caracas. According to the 
descriptive analysis, both groups of teachers felt all the 
areas were at least important. 
These differences appeared in the areas of listening 
openly, clarifying questions, establishing mutual trust, and 
demonstrating confidence in expertise. The Americans felt all 
of these qualities were very important or essential. The 
Venezuelan teachers felt they were important, very important 
or essential. Again this author feels these differences might 
be due to how consultation is used in Venezuela, that is the 
psychologist/consultant is viewed as an expert. 
Collaborative Consultation Process - Section IV 
This study found a difference in the area of problems 
being specified initially. This difference might be due to 
the type of consultation applied in each state. Venezuelan 
teachers may not identify specific problems before beginning 
to work with the student, while American teachers may identify 
problems each time they work with a student. It is imperative 
to know where to go after knowing the problem to be addressed. 
This researcher feels a difference in the type of 
assessment used in Venezuela and the USA might be due to the 
type of consultation applied in the two countries. Venezuelan 
teachers considered informal assessment as important while 
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American teachers considered it as very important or 
essential. This difference may be due to the different 
responsibilities a teacher has in Venezuela. Teachers in 
Venezuela use informal assessment most often, but cannot make 
considerable changes as a result of the results. Venezuelan 
teachers feel formal assessment is essential because they do 
not have access to this type of assessment which is considered 
the experts responsibility and is very expensive. American 
teachers have the skills to use the results of informal 
assessment and.are encouraged to make program changes for 
students based upon those results. 
This study also found a difference in the area of trying 
strategies and identifying results, and in the area of 
mutually agree upon responsibilities. This difference might 
be due to the type of collaborative consultation applied in 
each state in each country. 
This researcher feels the difference in the need for a 
follow up meeting to be scheduled may be due to the lack of 
follow up skills given to teachers in Venezuela. Venezuelan 
teachers considered having a meeting important, very 
important, and essential which might mean teachers feel the 
need but they may not be trained or know how to do it to be 
effective. American teachers know it is needed in order to 
have an effective process and to solve previously defined 
problems. 
56 
According to the analysis results, there is a significant 
difference between special education teachers' perceptions of 
the collaborative consultation process in Venezuela and in the 
USA. These findings agree with the literature. The CEC 
(1989) conducted a study where findings showed teachers need 
more training on the process of consultation. The literature 
from Venezuela stated special education teachers do lack 
knowledge of the collaborative consultation process. We may 
say despite teachers' knowledge of the existence of 
collaborative consultation, the knowledge of the actual 
process may have a strong impact on whether special education 
teachers use collaborative consultation in the classroom. 
Definition of Collaborative Teacher 
This researcher feels the difference in the definition of 
collaborative teacher impact how special education teachers 
see collaborative consultation in both countries. Venezuelan 
teachers who work cooperatively with other teachers in a 
regular classrooms are working with learning disabled 
students. Most of Venezuelan special education teachers are 
in separate buildings, special classrooms are adapted to 
special needs students. The American teachers who work 
cooperatively with other teachers in the regular classroom are 
working with all categories of special education. The 
Venezuela educational system is a parallel system in which 
most of the special education population are educated in 
special schools. 
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Venezuelan teachers see the team as a multidisciplinary 
team in which each member has a responsibility, which is not 
shared with the rest of the team. Members of the team do not 
offer suggestions nor work with each other in servicing a 
student. The issue becomes one of "turf". 
This researcher also feels the difference in whether 
teachers see a collaborative teacher as an expert, not a 
person with expertise, is due to the type of consultation seen 
in each country. Teachers from Venezuela who defined a 
collaborative teacher as an expert are referring to the 
psychologist, while American teachers refer it as teachers 
want to be the "experts". 
Further Research 
The results of this study tend to parallel the findings 
of other studies concerning the use of collaborative 
consultation by special education teachers. The qualities 
needed by a collaborative teacher and the knowledge of the 
process differ between the groups. This study noted a lack of 
agreement of what expectations, qualities, and process steps 
are needed and are important in order to be effective in the 
classroom. We can conclude Venezuelan teachers have a lack of 
knowledge and ability to apply collaborative consultation in 
the schools in that state. 
This researcher was interested in Venezuela's knowledge 
of collaborative consultation because of the need of using the 
process in the educational system to give students with 
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special needs the best education possible and be more 
effective in the classroom. 
In summary, this study has demonstrated a need for 
further research to delineate the specific use of consultat 
required to be effective in the classroom in Venezuela: 
1. An additional study to compare differences on 
specific items in each section. 
2. A study to determine whether experience and 
educational background influence the use of collaborative 
consultation. 
3. A study to determine whether universities are 
providing teachers with necessary characteristics of 
collaborative consultation to be applied in their schools. 
4. A study to determine whether teachers have been 
trained to be an effective and efficient collaborative 
teacher. 
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APPENDIX A QUESTIONNAIRE: 
IN IOWA, 
SPECIAL EDUCATION TEACHERS 
THE USA 
THE USE OF COLLABORATIVE CONSULTATION 
ISBELIA ARZOLA 
IOWA STATE UNIVERSITY 
COPYRIGHT 1993 
Section 1- Demographics 
Directions: Please answer the following questions by checking or circling the appropriate response. 
1) Gender: Male Female 
2) Age: 20-30  31-40  41-50 51-+ 
3) Highest degree obtained: 
BA/B.S  Master’s (M.S./M.A.)  Other: (Please specify):  
4) Number of years experience teaching: 
Regular education:  Special Education:  
5) Number of years of full time elementary experience: 
1-3 4-8 9-14 15-20 21- + 
6) Grade level taught this year (circle all that apply): 
k 1 2 3 4 5 6 
7) Number of years at the present school building: 
0-1 1-2 3-4 5-6 7-8 9- + 
8) Number of students in classroom: 
# males:  # females:  
9) Age range of students: to  
10) Grade levels of students: to  
11) Certification: ( you may check more than one) 
Elementary Ed.:  Special Education 
Secondary Ed:  MD:  BD:  VI:  
Other: LD: HI: other:  
12) Type of special education classroom in which you are currently teaching: 
Resource:  Integrated:  Self contained:  
13) On average, how many hours per week do you spend collaborating with other special or regular 
education teachers: 64 
14) On average, how many students did you collaborate about with any other education teacher per week in 
the last school year:  
15) Of those students, how many have been (were) formally tested and placed in special education services: 
How many (are/were) in regular education:  
16) Approximately, how many work related contacts in collaboration did you have with another teacher 
during the last month:  
17) Define Collaborative teacher:  
Section 2- Expectations for Collaborative Consultation 
Directions: As a result of training and experience, different teachers may have different expectations about 
the value and use of collaborative consultation. For each description below, rate the importance of the 
description in terms of YOUR expectations about collaborative consultation: 
Collaborative consultation should: 
18) Provide support for teachers 
19) Help teachers be more effective in 
the management of their classrooms 2 3 4 5 
20) Help teachers develop problem solving skills 2 3 4 5 
21) Let teachers be involved in the 
development of programs for students 
who are experiencing difficulties 
22) Help teachers gain knowledge of collaborative 
skills which allow them to help each other 
1 2 3 4 5 
1 2 3 4 5 
23) Help teachers see how to apply their 
skills to specific classroom problems 
24) Help the teacher upgrade her/his 
professional skills 
25) Help teachers to better understand 
the needs of another person 
26) Generate an intervention which is 
easy to implement and maintain 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
Section 3- Needed Qualities of a Collaborative Teacher 
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Directions: On this page is a list of qualities that the current literature says a collaborative teacher should 
possess. I would like you to circle the number which corresponds to YOUR perception of the importance of 
each quality. 
A collaborative Teacher: 
27) Should listen openly to areas of 
concern to the other teacher and should 
not be judgmental 
28) Should clarify questions regarding 
the areas of concern 
BU 
5 
1 2 3 4 5 
29) Should acknowledge feelings 
30) Should cooperatively evaluate 
interventions to determine 
effectiveness 
1 2 3 4 5 
1 2 3 4 5 
31) Should establish a feeling of 
mutual trust 2 3 4 5 
32) Should demonstrate use of materials 
/methods to other teachers 
33) Should identify all possible factors 
that contribute to area(s) of concern 
before looking at possible solutions 
34) Should demonstrate confidence in 
his/her expertise 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
Section 4- Collaborative Consultation Process 
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Directions: As a result of training and experience, different teachers may have different ideas about the 
process of collaborative consultation. For each statement below, rate whether YOU feel it should be 
included in the collaborative consultation process: 
35-41) To what extent should the following be involved in the consultation process 
35) Problem areas should be specified 
initially 
V 
Z 
1 2 
w 
o 
3 4 
< 
5 
36) Informal assessment should be used 1 2 3 4 5 
37) Formal assessment should be used 1 2 3 4 5 
38) Strategies previously tried and the 
results of these trials should be 
identified 1 2 3 4 5 
39) Alternative strategies should be 
developed cooperatively 1 2 3 4 5 
40) Responsibilities should be mutually agreed 
upon 1 2 3 4 5 
41) A follow up meeting should be 
scheduled 1 2 3 4 5 
Return to: 
ISBELIA ARZOLA 
125B UNIVERSITY VILLAGE 
AMES, IA, 50010 
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APPENDIX B. QUESTIONNAIRE: SPECIAL EDUCATION TEACHEI 
IN CARACAS, VENEZUELA 
EL USO DE CONSUi&A COLABORATIVA 
ISBELIA ARZOLA 
IOWA STATE UNIVERSITY 
COPYRIGHT 1993 
Seccion 1- Datos Demograficos 
Instrucciones: Por favor responda las siguientes preguntas marcando o encerrando en circulo la respuesta 
apropiada. 
1) Sexo: Masculino  Femenino 
2) Edad:  20-30  31-40  41-50 51-+ 
3) Ultimo nivel academico obtenido. 
Licenciatura o profesorado:  Tecnico Superior:  
Maestria:  Otro:(por favor especifique)  
4) Numero de afios de experiencia educativa 
Educacion Regular: Educacion Especial:  
5) Numero de anos como tiempo completo en la docencia primaria 
1-3 4-8 9-14 15-20 21-+ 
6) Nivel o grado que esta ensenando el presente ano escolar 
K 2 3 4 5 6 
7) Numero de anos trabajando en la escuela actual 
0-1 1-2 3-4 5-6 7-8 9-+ 
8) Numero de alumnos en el salon de clase 
# masculino:  # femenino:  
9) Rango de edades de los alumnos: a  
10) Nivel o grado de los alumnos: a  
11) Titulo obtenido en: 
Primaria: Educacion Especial 
Secundaria:  Retardo Mental:  
Otro: Dificultades en el Aprendizaje:  
Problemas de Conducta:  
Impediment visual:  
Deficiencias Auditivas:  
Otro:  
12) Tipo de salon de clase actualmente ensenando: 
Educacion Especial:  
Educacion Regular:  
Integrado:  
13) En promedio, cuantas horas por semana dedica durante el ano escolar pasado consultando con 
otro(as) maestro(as) de educacion regular o especial:  
14) En promedio, con cuantos maestros(as) consulto, en relacion a sus alumnos, por semana, en el 
afio escolar pasado:  
15) De esos alumnos, cuantos han sido(fueron)ofi»rmalmente evaluados y colocados en servicios 
de educacion especial:  Cuantos (son/fueron) en educacion regular:  
16) Aproximadamente, cuantos contactos de trabajo relacionados con consulta colaborativa tuvo 
con otro maestro durante el mes pasado:  
17) Defina Teacher Colaborativo:  
Seccion 2- Expectativas acerca la consulta colaborativa 
Instrucciones: Como resultado de entrenamiento y experiencia, diferentes maestros pueden tener diferentes 
expectativas acerca de el valor y uso de la consulta collaborativa. Por cada description siguiente marque su 
respuesta encerrando en circulo el numero que mejor describe sus expectativas: 
Consulta colaborativa debe: 
18) 
19) 
20) 
21) 
22) 
23) 
24) 
25) 
26) 
Proveer apoyo a maestros 1 2 3 4 5 
Ayudar maestros a ser mas efectivos 
en el manejo de su clase 1 2 3 4 5 
Desarrollar habilidades en 
resolver problemas 1 2 3 4 5 
Permitir a los maestros estar 
envueltos en el desarrollo de 
programas para quienes 
experimenten dificultades 12 3 4 5 
Ayudar a los maestros a obtener 
information de habilidades 
collaborativas la cual les permite 
ayudarse mutuamente 1 2 3 4 5 
Ayudar a los maestros ver como 
aplicar sus habilidades a problemas 
especificos del salon de clase 1 2 3 4 5 
Ayudar al maestro a maximizar sus 
habilidades profesionales 1 2 3 4 5 
Ayudar maestros a entender mejor 
las necesidades de otra persona 1 2 3 4 5 
Generar intervenciones educativas 
las cuales sean faciles de 
implementar 1 2 3 4 5 
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Seccion 3- Cualidades necesarias de un consultor colaborativo 
Instrucciones: En esta pagina se encuentra una lista la cual la literatura describe como cualidades un consultor 
debe poseer cuando esta trabajando con otras personas. Marque su respuesta encerrando en circulo el numero que 
corresponde con su perception acerca de la importancia de cada cualidad. 
Un consultor colaborativo: 
27) Debe oir abiertamente a dreas de 
interns a otro maestro y no debe ser 
enjuiciador 1 2 3 4 5 
28) Debe clarificar preguntas de 
acuerdo a las areas de interes 1 2 3 4 5 
29) Debe saber reconocer sentimientos 1 2 3 4 5 
30) Debe evaluar cooperativamente las 
intervenciones implementadas para 
determinar efectividad. 1 2 3 4 5 
31) Debe establecer sentimiento de 
confianza mutua. 2 3 4 5 
32) Debe demostrar el uso de materiales/ 
metodos a otros maestros y miembros 
del equipo. 1 2 3 4 5 
33) Debe identificar todos los factores 
posibles que contribuyen a dreas de 
interes antes de ver posibles 
soluciones. 1 2 3 4 5 
34) Debe demostrar confianza en el 
dominio de la especialidad. 12 3 4 5 
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Seccion 4- Proceso de consulta colaborativa 
Instrucciones: Por favor encierre en circulo el mimero que corresponda a su creencia acerca 
proceso de consulta. 
35-41) Hasta que punto lo siguiente debe estar envuelto en el proceso de consulta 
35) Las areas problematicas deben 
ser especificadas inicialmente. 1 2 3 4 5 
36) Tratamiento informal debe ser 
usado. 12345 
37) Tratamiento formal debe ser 
usado. 12345 
38) Estrategias previamente aplicadas 
y resultados de estas aplicaciones 
necesitan ser identificados. 1 2 3 4 5 
39) Estrategias disponibles deben ser 
desarrolladas cooperativamente. 
40) Las responsabilidades son 
igualmente distribuidas. 
2 3 4 5 
2 3 4 5 
41) Una reunion de seguimiento debe 
ser planiticada durante la 
reunion inicial de consulta. 1 2 3 4 5 
Return to: 
ISBELIA ARZOLA 
125-B UNIVERSITY VILLAGE 
AMES, IA, 50010 
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APPENDIX . ORIGINAL COVER LETTER SENT TO IOWA 
SPECIAL EDUCATION TEACHERS 
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IOWA STATE UNIVERSITY 
DEPARTMENT OF CURRICULUM AND INSTRUCTION 
Dear Teacher: 
I am currently working on my masters degree in 
Education with an emphasis in special education at Iowa State 
university. As a research project for my thesis, I am 
exploring special education teachers' expectations about the 
collaborative consultation process, the qualities needed by a 
collaborative teacher, and the knowledge of collaborative 
consultation process. This consultation process is viewed as 
a collaborative effort among teachers. The purpose of this 
process is to allow teachers to help each other solve problems 
and to be more effective in the classroom. 
Your responses are voluntary and will be kept 
confidential. The number at the end of the survey identifies 
you only as one of the two hundred special education teachers 
whose perceptions are being sampled. The responses will be 
compiled and analyzed, but there will be no reference to you 
or to your school district. 
I appreciate your promptness in completing this survey 
and returning it to me by October 15, 1993 in the enclosed 
envelope. 
Thank you for your time and cooperation. Please accept 
and enjoy the bookmark as a token of my appreciation. 
Sincerely, 
Isbelia Arzola 
125-B University Village 
Ames, IA 50010 
Ph: (515) 296-7363 
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APPENDIX D. ORIGINAL COVER LETTER SENT TO CARACAS 
SPECIAL EDUCATION TEACHERS 
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IOWA STATE UNIVERSITY 
DEPARTAMENTO DE CURRICULUM E INSTRUCCION 
Estimado Maestro(a): 
Actualmente, estoy trabajando en mi tesis de grado para 
una Maestria en Educacion con enfasis en educacion especial en 
Iowa State University. Como proyecto de investigacion para mi 
tesis, estoy explorando las percepciones de los maestros en 
educacion especial acerca el proceso de consulta colaborativa, 
las cualidades que un maestro collaborativo debe poseer, y la 
necesidad existente de collaboracion. Este proceso de 
consulta es visto como un esfuerzo colaborativo entre 
maestros. El proposito de este proceso es permitir a los 
maestros solucionar problemas y ser mas efectivos en el salon 
de clase. 
Sus respuestas son voluntarias y seran mantenidas 
confidenciales. El numero al final de la encuesta lo 
identifica como uno de los doscientos maestros(as) de 
educacion especial cuyas percepciones estan siendo obtenidas. 
Las respuestas seran recopiladas y analizadas, pero no habra 
referencia hacia su persona o su zona educativa. 
Yo aprecio su prontitud en completar esta encuesta y 
regresarla para Agosto 15, 1993 en el sobre incluido. Gracias 
por su tiempo y cooperacion. Por favor acepte y disfrute el 
souvenir de la universidad como un recuerdo de mi apreciacion. 
Sinceramente, 
Isbelia Arzola 
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APPENDIX E. SECOND COVER LETTER SENT TO IOWA 
SPECIAL EDUCATION TEACHERS 
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IOWA STATE UNIVERSITY 
DEPARTMENT OF CURRICULUM AND INSTRUCTION 
Dear Teacher: 
I would like to take few minutes of your precious time to 
encourage you to complete the enclosed survey. I would 
appreciate your promptness in completing this survey and send 
it to me by October 30, 1993. Enclosed there is a stamped 
envelope in which you can return the survey. 
In case you already returned the survey, please dismiss 
this one, and thank you a lot for all your help and time. 
Wishing the best for you, 
Sincerely, 
Isbelia Arzola 
125-B University Village 
Ames, IA 50010 
Ph: (515) 296-7363 
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APPENDIX . SECOND COVER LETTER SENT TO CARAC. 
SPECIAL EDUCATION TEACHERS 
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IOWA STATE UNIVERSITY 
DEPARTAMENTO DE CURRICULUM E INSTRUCCION 
Estimado Maestro(a): 
Quisiera tomar un minuto de su precioso tiempo para 
animarlo(a) a completar la encuesta anadida a esta carta. 
Apreciaria su prontitud en completar esta encuesta y 
entregarla a la persona encargada, para Agosto 30, 1993. 
Junto a esta va un sobre en el cual usted puede encerrar la 
encuesta. 
En caso de que ya halla completado la encuesta 
anteriormente, por favor no la complete otra vez. Muchas 
gracias por toda su ayuda y tiempo. 
Deseandole lo mejor, 
Sinceramente, 
Isbelia Arzola. 
~J(pO~5^> 
